INTRODUCTION
Third Grade, Fourth Grade, and Fifth Grade

In the third grade, students will explore the concept of community, learning about the
development of cultures, systems of governance, how communities and cultures
interconnect both locally and nationally, and how the world around them has changed over time.
Students will learn about individual rights and responsibilities as well as opportunities for active
participation in the life of the community.
They will also study the culture and historical development of their local community. Students will
further develop their map and globe skills. Using social studies, character, and life skills, students
will examine communities and gain a better understanding of government, economics, and
citizenship.
Third graders should begin to use historical thinking skills and the interpretation of primary sources.
Local resources, including newspapers and other primary sources could serve to further develop the
awareness of the many parts of a community.
In the fourth grade, Students will study history, government, economics, culture, and
Geography, building their understanding of Utah’s past and present. Inquiry into current events
will help students make connections between the past and the present. Students will enlarge their
world connections as they trace the global travels of people from many diverse cultures. Included in
the Fourth Grade curriculum are the regions of the United States.
In the fifth grade, students will enlarge the study of history, government, economics, and geography as they
study the United States. Primary source documents and literature that recounts the stories of exemplary
character and life skills will help students understand their own place in the continuing saga of America.
The fifth grade core is presented in a chronological framework, separated into eras similar to the organizing
framework of the National Standards for History. Under the rubric of these interconnected eras, students
will be able to explore each era's essential ideas and events. The eras are: Exploration and Colonization,
Beginnings of Self-Government, the Constitution and Bill of Rights, the Expansive 19th Century, and The
United States on the World Stage. By framing the history of the United States within comprehensible
sections, students will be supported in their own cognitive development.
The eras selected underscore that, while there is much more content in studying the United States than can
be covered in a year, there are essential aspects students should learn. As students develop a basic
understanding of key events and the basic chronology of United States history, the nation's geography and
its economic history, they will be building a foundation that will serve them well in the years to come.
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THIRD GRADE
Community and Culture

Standard I: Students will understand how geography influences community
location and development.
Benchmark: The geography of a community influences the cultural development of the humans
who inhabit the community. There are relationships between climate, natural resources, and other
geographic characteristics and a community’s cultural development. The unique characteristics of
an area influence where and how communities develop, their relative wealth and power, and how
they adapt to changes.
Objective 1: Determine the relationships between human settlement and geography.
Indicators:
a. Identify the geographic features common to areas where human settlements exist.
b. Use map features to make logical inferences and describe relationships between
human settlement and physical geography (e.g. population density in relation to
latitude, cities’ proximity to water, utilization of natural resources).
Specifically:
1. Understand the difference between maps and globes.
2. Locate the northern and southern hemispheres using the equator.
3. Locate the eastern and western hemispheres using the prime meridian.
4. Locate the compass rose on maps.
5. Name bodies of water on maps or globes.
6. Distinguish between towns, cities, states, countries, and continents, using maps.
7. Locate own city, Utah and the United States on map or globe.
8. Use scales, legends, and symbols on the maps.
9. Locate places on a grid map.
10. Locate places and points of interest on maps.
11. Compare the shapes and purposes of natural and human-made boundaries of cities,
counties and states.
12. Locate places on maps and move N, S, E, and W to find other places.
13. Identify the differences between people, drawn boundaries, and natural boundaries.
14. Construct a simple map.
Objective 2: Describe how various communities have adapted to existing environments
and how other communities have modified the environment.
Indicators:
a. Describe the major world ecosystems (i.e. desert, plain, tropic, tundra, grassland, mountain,
forest, wetland).
b. Identify important natural resources of world ecosystems.
c. Describe how communities have modified the environment to accommodate their
needs (e.g. logging, storing water, building transportation systems).
d. Investigate ways different communities have adapted into an ecosystem.
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Objective 3: Analyze ways cultures use, maintain, and preserve the physical
environment.
Indicators:
a. Identify ways people use the physical environment (e.g. agriculture, recreation,
energy, industry).
b. Compare changes in the availability and use of natural resources over time.
c. Describe ways to conserve and protect natural resources (e.g. reduce, reuse,
recycle).
d. Compare perspectives of various communities toward the natural environment.
e. Make inferences about the positive and negative impacts of human-caused
change to the physical environment.
Social Studies language students should know and use:
latitude, longitude, compass rose, north, south, east, west, continents, ocean, key, equator, desert,
plain, tropic, tundra, grassland, mountain, forest, wetland, natural resources, reduce, reuse, recycle,
recover, economic development, community development, recreation, natural resource extraction,
agriculture
Standard II: Students will understand cultural factors that shape a community.
Benchmark: All people exist within cultures, or the way of life of a group of people. All human
communities have cultural attributes. These attributes change over time in response to changes in
the world around them. Indigenous cultures in North and South America demonstrate these
attributes, and teachers are encouraged to select examples from these rich cultural traditions.
Objective 1: Evaluate key factors that determine how a community develops.
Indicators:
a. Identify the elements of culture (e.g. language, religion, customs, artistic
expression, systems of exchange).
b. Describe how stories, folktales, music, and artistic creations serve as expressions
of culture.
c. Compare elements of the local community with communities from different
parts of the world (e.g. industry, economic specialization)
d. Identify and explain the interrelationship of the environment (e.g. location,
natural resources, climate) and community development (e.g. food, shelter, clothing,
industries, markets, recreation, artistic creations).
e. Compare and contrast different types of communities (urban, suburban, and rural areas).
Identify the influence of people on environments and environments on
people.
1. Compare and contrast different places in a community (residential, commercial, etc.)
3. Use tables, charts, graphs. Integrate with math as appropriate.
2. Examine changes in communities that can or have occurred when two or more
cultures interact.
3. Explain changes within communities caused by human inventions
(e.g. steel plow, internal combustion engine, television, computer).
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Objective 2: Explain how selected indigenous cultures of the Americas have changed
over time.
Indicators:
a. Describe and compare early indigenous people of the Americas (e.g. Eastern
Woodlands, Plains, Great Basin, Southwestern, Arctic, Incan, Aztec, Mayan).
b. Analyze how these cultures changed with the arrival of people from Europe, and
how the cultures of the Europeans changed.
c. Identify how indigenous people maintain cultural traditions today.
Social Studies language students should know and use:
indigenous cultures, American Indian, Eastern Woodlands, Plains, Great Basin, Southwestern,
Arctic, language, religion, customs, artistic expression, Europe, economic specialization, exchange
systems, markets

Standard III: Students will understand the principles of civic responsibility in classroom,
community, and country.
Benchmark: There are purposes and roles of representative government. People are elected in this
nation to represent the views of other people. There are rights people have within this government.
There are multiple functions and services of government. Community members have rights, and
with those rights come responsibilities. For a community to function effectively, community
members must understand and accept those responsibilities. Recognizing and considering the
viewpoints of others is essential in a community.
Objective 1: Describe the rights and responsibilities inherent in being a contributing member of a
community.
Indicators:
a. Identify how these rights and responsibilities are reflected in the patriotic
symbols and traditions of the United States (i.e. Pledge of Allegiance, flag
etiquette).
b. List the responsibilities community members have to one another.
c. Identify why these responsibilities are important for a functioning community
(e.g. voting, jury duty, taxpaying, obedience to laws).
Objective 2: Identify ways community needs are met by government.
Indicators:
a. Differentiate between personal and community needs.
b. Identify roles of representative government (e.g. make laws, maintain order,
levy taxes, provide public services).
c. Research community needs and the role government serves in meeting those
needs.

4

Objective 3: Apply principles of civic responsibility.
Indicators:
a. Engage in meaningful dialogue about the community and current events within the
classroom, school, and local community.
b. Identify and consider the diverse viewpoints of the people who comprise a community.
c. Demonstrate respect for the opinions, backgrounds, and cultures of others.
Social Studies language students should know and use:
right, responsibility, symbol, tradition, patriotic, government, civic, respect

Standard IV: Students will develop an understanding of their country – The United States of
America
Benchmark: Students will apply map skills to the United States in order to know the geography of
their country.
Objective 1: Study the map of the United States
Indicators:
a. Learn the names and locations of the states
b. Locate the main rivers and mountain ranges
Objective 2: Study at least one state, other than Utah
Indicators:
a. Identify main geographic features
b. Obtain information about the population, where people live, education,
government, language, etc.
c. Discuss food, clothing, literature, recreation, transportation, money, etc.
d. Identify the state flag, song, symbols, history, etc.

Third Grade Standard V: Principle of Catholic Social Teaching: Call to Family,
Community, and Participation
Benchmark: Students will understand that the social teaching of the Catholic Church is a treasure
of wisdom about building a just society.
Objective 1: “How we organize our society-in economics, politics, law, and policy-directly affects
human dignity and the capacity of individuals to grow in community.”
Indicators:
a. Relate this principle to community and culture studied.
b. Discuss current concerns in our community as it applies to this principle.
c. What are our responsibilities regarding this principle?
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FOURTH GRADE
Utah Studies

Fourth Grade Standard I: Students will understand the relationship between the physical
geography in Utah and human life.
Benchmark: Utah’s physical geography has a direct impact on the cultures of the various
peoples who have inhabited it throughout time. By learning about the physical geography of
Utah and how it has changed over time, students will be able to understand the interrelationships
between the physical geography of Utah and human cultural development.
Objective 1: Classify major physical geographic attributes of Utah.
Indicators:
a. Identify Utah’s latitude, longitude, hemisphere, climate, natural resources,
landforms, and regions using a variety of geographic tools.
b. Examine the forces at work in creating the physical geography of Utah (e.g.
erosion, seismic activity, climate change).
Objective 2: Analyze how physical geography affects human life in Utah.
Indicators:
a. Identify population concentrations in the state and infer causal relationships
between population and physical geography.
b. Locate natural resources and discuss their uses.
c. Compare the development of industry and business in Utah as it relates to its
physical geography (e.g. mining, oil, agriculture, tourism).
d. Make inferences about the relationships between the physical geography of Utah and
the state’s communication and transportation systems (e.g. trails, roads, telegraph, rail lines).
e. Examine the interactions between physical geography and public health and safety
(e.g. inversions, earthquakes, flooding, fire).
f. Explain how archaeology informs about the past (e.g. artifacts, ruins, excavations).
Objective 3: Analyze how human actions modify the physical environment.
Indicators:
a. Describe how and why humans have changed the physical environment of Utah to meet
their needs (e.g. reservoirs, irrigation, climate, transportation systems and cities).
b. Explain viewpoints regarding environmental issues (e.g. species protection, land use,
pollution controls, mass transit, water rights, trust lands).
c. Outline the development of recreation in Utah since 1900 (e.g. sports, tourism, state, and
national parks).
d. Make data-supported predictions about the future needs of Utahns and the natural
resources that will be necessary to meet those needs.
Social Studies language students should know and use:
natural resources, landforms, regions, erosion, seismic activity, tourism, communication,
transportation, archaeology, artifacts, excavations,
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Fourth Grade Standard II: Students will understand how Utah’s history has been shaped
by many diverse people, events, and ideas.
Benchmark: The history of Utah has been shaped by many diverse people, events, challenges,
and ideas. People came to the land now known as Utah for many reasons, and from many
different places around the world. The story of Utah includes American Indians, the DominguezEscalante exploration, explorers, trappers, Latinos, Mormon pioneers, Polynesians, Chinese,
Japanese, Greeks, African-Americans, Middle Easterners, and many other groups seeking new
homes, work and refuge. As each culture has come to Utah, Utah has changed. These changes
have had and will continue to have significant impacts on all the people of Utah.
Objective 1: Describe the historical and current impact of various cultural groups on Utah.
Indicators:
a. Chart the routes that diverse cultural groups took from their places of origin to Utah,
using maps and other resources.
b. Explore points of view about life in Utah from a variety of cultural groups using primary
source documents.
c. Explore cultural influences from various groups found in Utah today (e.g. food, music,
religion, dress, festivals).
d. Identify and describe leaders from various cultures who exemplify outstanding character
and life skills.
e. Explain the importance of preserving cultural prehistory and history, including
archaeological sites and other historic sites and artifacts.
Objective 2: Describe ways that Utah has changed over time.
Indicators:
a. Identify key events and trends in Utah history and their significance (e.g. American
Indian settlement, European exploration, Mormon settlement, westward expansion,
American Indian relocation, statehood.
b. Compare the experiences faced by today’s immigrants with those faced by immigrants in
Utah’s history.
Objective 3: Investigate the development of the economy in Utah.
Indicators:
a. Explain the relationship between supply and demand.
b. Describe the role of producers and consumers.
c. Identify examples of producers and consumers in the local community.
d. Research the development of Utah’s economy over time.
e. Identify the factors which bring about economic changes (e.g., natural resource
development, new technologies, new market development, globalization, global conflicts,
education).
Social Studies language students should know and use:
immigrant, cultural groups, diversity, relocation, exploration, prehistory and history
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Fourth Grade Standard III: Students will understand the roles of civic life, politics, and
government in the lives of Utah citizens.
Benchmark: Representative government has developed in Utah. People who live in Utah have
rights and responsibilities.
Objective 1: Describe the responsibilities and rights of individuals in a representative government
as well as in the school and community.
Indicators:
a. Identify rights of a citizen (e.g. voting, peaceful assembly, freedom of religion).
b. Determine how and why the rights and responsibilities of various groups have varied
over time (e.g. Chinese railroad workers, Greek miners, women, children, Mormons,
Japanese-Americans at Topaz, American Indians, African-Americans).
c. Describe and model ways that citizens can participate in civic responsibilities (e.g.
current issue analysis, recycling, volunteering with civic organizations, letter writing).
d. Contribute to and practice classroom goals, rules and responsibilities.
e. Recognize and demonstrate respect for United States and Utah symbols (i.e. Pledge of
Allegiance, flag etiquette).
Objective 2: Analyze the different ways people have organized governments in Utah to meet
community needs.
Indicators:
a. Identify the forms of government found in Utah in different eras (i.e. historic American
Indian government, State of Deseret, Utah Territory, statehood era.
b. Compare how these governments addressed community needs.
Social studies language students should know and use: patriotism, social justice,
citizen, civic organizations, allegiance, representative, rights, responsibilities, government

Fourth Grade Standard IV: Students will learn how the five themes of geography: location,
place, movement, human/environment interaction, and regions, vary within the United States
and contribute to the distinctiveness of each area.
Objective 1: Identify on maps the major landforms, elevations, physical regions, major rivers,
mountain chains, and political boundaries of the regions and the individual states in the regions.
Indicators:
a. Learn the states and capitals of the United States and their location.
b. Identify the regions of the United States, and their physical contributions to our country
c. Understand how people interact with their environment.
f. Use special purpose maps and globe skills.
Objective 2: Students will learn the trail the settlers followed to settle in our state of Utah.
Indicators:
a. Indicate on a U.S. map the travels of the Mormons to Utah
b. Indicate on a U.S. map other areas of our country where settlers came from and the
paths they followed to our state of Utah.
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Fourth Grade Standard V: Principle of Catholic Social Teaching: Rights and
Responsibilities
Benchmark: Students will understand that the social teaching of the Catholic Church is a treasure
of wisdom about building a just society.
Objective 1: Human dignity can be protected and a healthy community can be achieved only if
human rights are protected and responsibilities are met.
Indicators:
a. Relate this principle to one or more of the areas studied.
b. Discuss current concerns in Utah as it applies to this principle.
c. Identify and discuss our responsibilities regarding this principle?

9

FIFTH GRADE
United States Studies
Fifth Grade Standard I: Students will understand how the exploration and colonization of North
America transformed human history.
Benchmark: The era of the exploration and colonization of the Americas by Europeans marked the
beginning of the recorded history of what is now the United States. This period also marked the beginning
of global trade and cultural exchanges that would alter the lives of people around the world. This era would
significantly affect the range of personal freedom among individuals and groups in the Americas. The
growing conflicts between American Indian populations and European colonists, and the expansion of the
African slave trade provide contrasts to the emerging development of self-rule.
Objective 1: Describe and explain the growth and development of the early American colonies.
Indicators:
a. Using maps -- including pre-1492 maps -- and other geographic tools, locate and analyze
the routes used by the explorers.
b. Explain how advances in technology lead to an increase in exploration (e.g. ship
technology)
c. Identify explorers who came to the Americas and the nations they represented.
d. Determine reasons for the exploration of North America (e.g., religious,
economic, political).
e. Compare the geographic and cultural differences between the New England, Middle,
and Southern colonies (e.g., religious, economic, political).
f. Analyze contributions of American Indian people to the colonial settlements.
Objective 2: Assess the global impact of cultural and economic diffusion as a result of
colonization.
Indicators:
a. Describe the cultural and economic impacts that occurred as a result of trade between
North America and other markets (e.g., arts, language, ideas, the beginning and
expansion of the slave trade, new agricultural markets).
b. Analyze and explain the population decline in American Indian populations (i.e. disease,
warfare, displacement).
Objective 3: Distinguish between the rights and responsibilities held by different groups of people
during the colonial period.
Indicators:
a. Compare the varying degrees of freedom held by different groups (e.g. American Indians,
landowners, women, indentured servants, enslaved people).
b. Explain how early leaders established the first colonial governments (e.g.
Mayflower compact, charters).
c. Describe the basic principles and purposes of the Iroquois Confederacy.

Social studies vocabulary students should know and use:
Colony, exploration, Europe, North America, South America, cultural diffusion, indentured servant, slavery,
displacement, charter, compact, Iroquois Confederacy, social justice
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Fifth Grade Standard II: Students will understand the chronology and significance of key
events leading to self-government.
Benchmark: The English colonies in North America began to organize and discuss creating an
independent form of government separate from England's rule. After making their case in their
Declaration of Independence, the colonies engaged in a Revolutionary war that culminated in
their independence and the creation of a new nation, the United States of America.
Objective 1: Describe how the movement toward revolution culminated in a Declaration of
Independence.
Indicators:
a. Explain the role of events that led to declaring independence (e.g., French and Indian
War, Stamp Act, Boston Tea Party).
b. Analyze arguments both for and against declaring independence using primary
sources from Loyalist and patriot perspectives.
c. Explain the content and purpose for the Declaration of Independence.
Objective 2: Evaluate the Revolutionary War's impact on self-rule.
Indicators:
a. Plot a time line of the key events of the Revolutionary War.
b. Profile citizens who rose to greatness as leaders.
c. Assess how the Revolutionary War changed the way people thought about their own
rights.
d. Explain how the winning of the war set in motion a need for a new government
that would serve the needs of the new states.
Social studies language students should know and use: revolution, independence,
declaration, self-rule, patriotism

Fifth Grade Standard Ill: Students will understand the rights and responsibilities
guaranteed in the United States Constitution and Bill of Rights.
Benchmark: The new United States needed a set of rules. A group of leading thinkers of the
Revolutionary era met to create a new document to layout the form of the new government. Drawing
upon ideas both old and new, and finding ways to compromise to meet the needs and demands of
multiple interests, they created this new government charter called the Constitution. The Constitution
created a strong national government with separate branches within the government to insure there
were checks on power and balances of responsibilities. The Constitution has been changed, or
amended, numerous times since then, first with the addition of the Bill of Rights.
Objective 1: Assess the underlying principles of the US Constitution.
Indicators:
a. Recognize ideas from documents used to develop the Constitution (e.g.
Magna Carta, Iroquois Confederacy, Articles of Confederation, Virginia Plan).
b. Analyze goals outlined in the Preamble.
c. Distinguish between the role of the Legislative, Executive, and Judicial
branches of the government.
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d. Explain the process of passing a law.
e. Describe the concept of checks and balances.
f. Discover the basis for the patriotic and citizenship traditions we have today (i.e.
Pledge of Allegiance, flag etiquette, voting).

Objective 2: Assess how the US Constitution has been amended and interpreted over time, and the
impact these amendments have had on the rights and responsibilities of citizens of the United States.
Indicators:
a. Explain the significance of the Bill of Rights.
b. Identify how the rights of selected groups have changed and how the Constitution
reflects those changes (e.g. women, enslaved people).
c. Analyze the impact of the Constitution on their lives today (e.g. freedom of religion,
speech, press, assembly, petition).
Social studies vocabulary students should know and use:
Constitution, confederation, preamble, legislative, executive, judicial, amendment, petition, assembly,
check and balance, patriotism
Fifth Grade Standard IV: Students will understand that the 19th century was a time of incredible
change for the United States, including geographic expansion, constitutional crisis, and economic
growth.
Benchmark: As the United States expanded westward, major issues, come of them from the first years
of the nation, began to challenge the stability of the nation. As the nation expanded, issues of states
rights, the institution of slavery, and economic development culminated in a Civil War. This war
formally ended slavery and strengthened the power of the Federal government. The era after the Civil
War was a time of major economic development and technological innovation.
Objective 1: Investigate the significant events during America's expansion and the roles people played.
Indicators:
a. Identify key reasons why people move and the traits necessary for survival.
b. Examine causes and consequences of important events in the United States expansion
(e.g. Louisiana Purchase, Lewis and Clark expedition, treaties with American Indians,
Homestead Act, Trail of Tears, California Gold Rush).
c. Compare the trails that were important during westward expansion (e.g. Oregon,
Mormon, Spanish, California).
d. Assess the impact of expansion on native inhabitants of the west.
Objective 2: Assess the geographic, cultural, political, and economic divisions between regions
that contributed to the Civil War.
Indicators:
a. Describe the impact of physical geography on the cultures of the northern and
southern regions (e.g. industrial resources, agriculture, climate).
b. Compare how cultural and economic differences of the North and South led to
tensions.
c. Identify the range of individual responses to the growing political conflicts
between the North and South (e.g. states rights advocates, abolitionists, slaveholders,
enslaved people).
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Objective 3: Evaluate the course of events of the Civil War and its impact both immediate and longterm.
Indicators:
a. Identify the key ideas, events, and leaders of the Civil War using primary sources (e.g.
Gettysburg Address, Emancipation Proclamation, news accounts, photographic records,
diaries).
b. Contrast the impact of the war on individuals in various regions (e.g. North,
South, West). .
c. Explain how the Civil War helped forge ideas of national identity.
d. Examine the difficulties of reconciliation within the nation.
Objective 4: Understand the impact of major economic forces at work in the post-Civil War.
Indicators:
a. Assess how the free-market system in the United States serves as an engine
of change and innovation.
b. Describe the wide-ranging impact of the Industrial Revolution (e.g.
inventions, industries, innovations).
c. Evaluate the roles new immigrants played in the economy of this time.
Social studies vocabulary students should know and use:
Expansion, Civil War, abolition, Underground Railroad, compromise, emancipation, reconciliation,
free-market system, industrial revolution

Fifth Grade Standard V: Students will address the causes, consequences and implications of the
emergence of the United States as a world power.
Benchmark: The United States now has a range of influence that spans the globe. This
emergence of power gained fullest expression in the 20th century. The touchstone events of war
and worldwide economic depression, coupled with social movements based on the democratic
ideals central to the United States Constitution, positioned the United States as a world
superpower. With this power comes questions about the role and responsibilities the United States
can and should play in the world.
Objective 1: Describe the role of the United States during World War I, The Great Depression, and
World War II.
Indicators:
a. Review the impact of World War I on the United States.
b. Summarize the consequences of the Great Depression on the United States (e.g. mass
migration, the New Deal).
c. Analyze how the United States' involvement in World War II led to its emergence
as a superpower.
Objective 2: Assess the impact of social and political movements in recent United States history.
Indicators:
a. Identify major social movements of the 20th century (e.g. the women's movement,
the civil rights movement, child labor reforms).
b. Identify leaders of social and political movements
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Objective 3: Evaluate the role of the United States as a world power.
Indicators:
a. Assess differing points of view on the role of the US as a world power (e.g.
influencing the spread of democracy, supporting the rule of law, advocating human
rights, promoting environmental stewardship).
b. Identify a current issue facing the world and propose a role the United States could
play in being part of a solution (e.g. genocide, child labor, civil rights, education, public
health, environmental protections, suffrage, economic disparities).
Social studies vocabulary students should know and use:
Depression, migration, superpower, democracy, rule of law, human rights, suffrage, genocide

Fifth Grade Standard VI: Students will utilize a variety of research and study skills in
completing social studies activities.
Benchmark: Throughout the study of the United States history students will use primary
resources and tools listed below to enhance their general knowledge.
Objective 1: Learn to use research tools
Indicators:
a. Read and analyze simple charts and graphs.
b. Compare newspapers, posters, poetry, surveys, stories, diaries, etc.
c. Interpret current news items – TV, reading, and newspapers.
d. Use almanacs, atlases, encyclopedias, Internet, and other electronic resources.
e. Distinguish facts from opinions.
f. Organize and present written/oral reports.

Fifth Grade Standard VII: Students will be able to distinguish different types of cartography and
be able to locate map features and understand how to use a map as a tool to further their
understanding of overall geography.
Benchmark: Throughout all standards and objectives maps should be used to reinforce concepts
and clarify geography skills learned in previous years.
Objective 1: Understand and use geography skills*
Indicators:
a. Understand the difference between maps, and globes.
b. Locate the northern and southern hemispheres using the equator.
c. Locate the eastern and western hemispheres using the prime meridian.
d. Locate the compass rose on maps.
e. Name bodies of water on maps or globes.
f. Distinguish between towns, cities, states, countries, and continents, using maps.
g. Locate own city, Utah, and the United States on map or globe.
h. Use scales, legends, and symbols on the maps.
i. Locate places on a grid map.
j. Locate places and points of interest on maps.
k. Locate places on maps and use cardinal and intermediate directions.
l. Identify the differences between people drawn boundaries and natural boundaries.
m. Use special purpose maps-population, topography, climate, and land use.
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Social Studies vocabulary students should know and use:
boundaries, cardinal directions, climate, elevation, equator, globe, hemispheres, inset map,
intermediate directions, landforms, latitude, legend, longitude, map key, map scale,
meridians, natural boundaries, parallels, physical geography, population, topography.

Fifth Grade Standard VIII: Principle of Catholic Social Teaching: Option for the Poor
and Vulnerable
Benchmark: Students will understand that the social teaching of the Catholic Church is a
treasure of wisdom about building a just society.
Objective 1: In a society marred by deepening divisions between rich and poor, we are
instructed to put the needs of the poor and vulnerable first.
Indicators:
a. Relate this principle to one or more of the areas studied.
b. Discuss current concerns about the economics of poverty in the United States
as it applies to this principle.
c. What are our responsibilities regarding this principle?

*States and capitals are reinforced and maintained.
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